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Introduction. The construction sector of Ukraine
is currently undergoing profound structural transfor-
mation caused by both long-standing systemic chal-
lenges and the consequences of the full-scale war. One
of the key threats to the sustainable development of the
sector is the acute shortage of qualified personnel, par-
ticularly skilled workers and engineering and technical
specialists. The decline in the working-age population,
labour migration, the decreasing prestige of construction
professions, as well as the mismatch between educa-
tional programmes and the actual needs of enterprises
have led to a weakening of the human capital of con-
struction companies.

Post-war reconstruction significantly exacerbates
this problem. Large-scale programmes for the recon-
struction of housing stock, transport, industrial and so-
cial infrastructure generate increased demand not only
for the quantity of labour but also for qualitatively new
competencies. The modern construction sector requires
specialists capable of working with BIM technologies,
applying principles of energy-efficient and sustainable
construction, managing complex projects, using innova-
tive materials, and complying with international stand-
ards of quality and safety. Under such conditions, tradi-
tional approaches to workforce training prove to be in-
sufficiently effective.

The problem lies in the fact that the classical model
of vocational and higher education in the construction
field is primarily oriented toward theoretical training
and a limited amount of practical experience. As a re-
sult, graduates lack the practical skills required for real
production environments, while employers are forced to
invest significant resources in additional training and
adaptation. This reduces labour productivity, increases
costs for construction companies, and negatively affects
the pace and quality of project implementation, which is
particularly critical during the post-war recovery period.

In this context, the search for effective mechanisms
to integrate the education system with the real sector of
the construction industry becomes increasingly relevant.
One such mechanism is dual education, which combines
theoretical learning in educational institutions with sys-
tematic practical training directly at enterprises. The
dual model enables the training of specialists oriented
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toward specific production processes, technologies, and
managerial standards that correspond to the real needs
of construction businesses.

The connection between the researched issue and
previous scientific studies lies in the fact that both do-
mestic and foreign scholars have extensively examined
general issues of vocational education development,
workforce training for industry and services, as well as
the experience of implementing dual education in cer-
tain European Union countries. However, most existing
studies focus on educational aspects of the dual model,
its regulatory framework, or its social effects, while the
specific features of the construction sector and the inter-
ests of construction companies as key stakeholders re-
main insufficiently explored. Current research does not
fully account for the peculiarities of construction pro-
duction, its project-oriented nature, high occupational
safety requirements, technological complexity, and the
need for rapid updating of workforce competencies.
This necessitates further research aimed at substantiat-
ing dual education specifically as a tool for workforce
provision and for improving the operational efficiency
of construction companies in the context of Ukraine’s
post-war recovery.

Analysis of recent research and publications.
The issue of dual education has been actively studied in
recent years in both domestic and international aca-
demic discourse, driven by the growing need to integrate
the education system with the real sector of the econ-
omy. In contemporary publications, dual education is
considered not only as an educational innovation but
also as an institutional mechanism for human capital
formation and for enhancing the competitiveness of en-
terprises.

A significant body of research focuses on analys-
ing models for the implementation of dual vocational
education and training in European Union countries. In
particular, L. Martinez-1zquierdo and M. Torres Sanchez
analyse dual VET as a result of educational policy trans-
fer under conditions of decentralised governance in
Spain [21]. The authors emphasise that the effectiveness
of the dual model largely depends on the involvement of
regional authorities and the active participation of em-
ployers. A similar institutional approach is developed in
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the studies by C. Ferndndez-Salinero and co-authors
[18], which concentrate on quality factors of dual edu-
cation, including the training of workplace mentors, the
organisation of cooperation between educational institu-
tions and enterprises, and compliance with European
quality assurance standards (EQAVET).

An important contribution to the development of
this research field is made by studies examining the im-
pact of labour market dynamics and migration processes
on the sustainability of dual systems. In the work by
J. Arnholtz and S. @sthus [15], it is demonstrated that
the employment of migrant labour in sectors such as
construction may reduce companies’ incentives to in-
vest in long-term dual training schemes. These findings
are particularly relevant for the construction industry,
where workforce shortages are often addressed through
short-term solutions that do not support the strategic re-
production of qualifications.

A theoretical generalisation of the role of dual ed-
ucation as a mechanism for human capital development
is proposed in the work by E. Vanderhoven et al. [25],
which highlights the combination of economic and so-
cial effects of dual VET. The authors argue that dual ed-
ucation ensures not only a rapid transition of young peo-
ple into the labour market but also the long-term devel-
opment of professional competencies, which is critically
important for industries characterised by high require-
ments for quality and occupational safety.

A separate group of studies addresses dual educa-
tion within the higher education system. In particular,
O. Shykina [10] considers dual education as a factor in
the transformation of modern higher education, empha-
sising its role in developing applied competencies and
increasing graduates’ adaptability to employers’ needs.
A similar perspective is presented in the work by
S. Amelina and R. Tarasenko [1], which examines the
experience of German higher education institutions,
where the dual form of education is regarded as an es-
tablished instrument for training specialists for techni-
cally complex fields, including engineering and con-
struction.

In the Ukrainian academic discourse, issues of dual
education are analysed with regard to national chal-
lenges and the conditions of wartime. In particular, the
study by O. Didenko [16] reveals the advantages and
barriers to the development of dual vocational education
in Ukraine, emphasising problems of institutional read-
iness, cooperation with business, and workforce provi-
sion for enterprises. These approaches are comple-
mented by sectoral studies in which dual education is
considered as a tool for the integrative development of
business structures (for example, in the work by
0. Shykina and O. Kuznetsova [9]), which allows the
extrapolation of the obtained findings to the const-
ruction sector. A. O. Arterchuk, O.B. Mnykh and
U. Ya. Sadova [2] consider dual education not only as
an educational innovation but also as a strategic socio-
economic instrument capable of ensuring the recovery
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and development of human capital in accordance with
labour market needs.

Special attention in contemporary research is given
to the sectoral specificity of implementing dual educa-
tion, particularly in technically complex sectors of the
economy. Thus, in studies devoted to the experience of
German higher education institutions, the dual form of
education is regarded as an established instrument for
training specialists for engineering and manufacturing
fields, including construction, ensuring a close connec-
tion between theoretical training and real production
processes and quality standards [17, 22].

This approach is further developed in domestic
studies focused directly on the construction industry. In
particular, O. Holyshev [3] substantiates the dual form
of education as a prerequisite for effective vocational
training of construction workers, emphasising its capac-
ity to reduce the gap between the educational process
and labour market requirements, enhance graduates’
practical competencies, and shorten their adaptation pe-
riod at enterprises. The author also highlights the im-
portance of systematic involvement of construction
companies in workforce training, notably through the
organisation of paid work-based learning and mentor-
ing, which correlates with European models of dual ed-
ucation and is especially relevant in the context of
Ukraine’s post-war recovery. Similar provisions are de-
veloped in the collective monograph of the Institute of
Vocational Education of the National Academy of Edu-
cational Sciences of Ukraine, edited by N.V.Ku-
lalaieva [6], which summarises the results of applied re-
search on implementing elements of dual education in
the vocational training of future skilled workers in the
construction sector. In this monograph, dual education
is interpreted as a systemic model based on social part-
nership between educational institutions and enter-
prises, providing a methodological foundation for inte-
grating dual training into workforce provision practices
of construction companies.

Summarising the results of the reviewed studies, it
can be stated that contemporary academic literature suf-
ficiently covers the institutional, educational, and socio-
economic aspects of dual education. At the same time,
sector-specific features of its application in the construc-
tion industry, as well as the significance of dual educa-
tion from the perspective of construction companies as
key stakeholders, remain insufficiently explored. This
determines the need for further research aimed at sub-
stantiating dual education as a managerial model for
workforce provision and improving the efficiency of
construction enterprises in the context of Ukraine’s
post-war recovery.

The purpose of the article is to provide a theoretical
and analytical substantiation of the feasibility of imple-
menting dual education in the construction sector of
Ukraine as a model for overcoming workforce shortages
and ensuring effective professional training in the con-
text of post-war recovery. The study focuses on analys-
ing the advantages and limitations of the dual education
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model from the perspective of construction companies
as key employers, as well as on summarising European
experience in applying dual education in technically
complex industries. Particular attention is paid to iden-
tifying directions for adapting dual education to the
needs of modern construction production, taking into
account technological, organisational, and managerial
transformations of the sector.

Presentation of the main research material. The
essence of the dual model lies in the integration of theo-
retical education delivered by educational institutions
with systematic practical training at enterprises, imple-
mented through a specific organisational and legal
framework. Within this system, students acquire know-
ledge in classrooms and laboratories while simultane-
ously undergoing long-term practical training in real
production environments, which usually includes paid
work directly at the workplace in accordance with the
curriculum and employer requirements. This approach
ensures not merely an alternation of separate theoretical
and practical modules, but a continuous combination of
learning and work throughout the entire period of pro-
fessional training, in which the employer acts as one of
the co-executors of the educational process [19].

In European dual education systems, the propor-
tion of time students spend in educational institutions
and at enterprises typically ranges from approximately
30-50% devoted to theoretical instruction and 50-70%
to practical training or employment. For example, in the
classical German model, the share of practical training
at enterprises may reach up to 70% of the total training
time, while theoretical education accounts for about
30% [23]. Such a distribution is adapted to specific sec-
tors and qualification levels, ensuring deep immersion
of learners in production processes and the development
of professional competencies that meet the requirements
of the modern labour market.

The outcome of implementing the dual model is a
graduate who possesses not only a certificate of comple-
tion but also real professional experience, verified practi-
cal skills, and readiness to perform job-related duties from
the first day of employment. Such graduates adapt signif-
icantly better to the production environment and demon-
strate a higher likelihood of employment during the first
months after graduation compared to traditional education
models, where the practical component is limited to short-
term internships or isolated training placements [20].

For construction companies, dual education pri-
marily functions as an instrument of strategic workforce
provision, enabling them to reduce dependence on an
unstable labour market and external sources of labour.
The involvement of students in production processes al-
ready at the training stage facilitates the formation of a
workforce reserve adapted to specific technologies,
quality standards, and the organisational culture of the
enterprise. As a result, companies obtain employees
who do not require a prolonged adaptation period, which
is particularly important in the context of post-war
reconstruction, when project implementation timelines
are critical and workforce risks are substantial.

An important advantage of the dual model for the
construction business is the reduction of costs related to
staff training and retraining. Under the traditional
model, employers are forced to invest significant re-
sources in internal training of new employees, correc-
tion of errors caused by insufficient practical skills, and
mitigation of staff turnover. In contrast, dual education
enables the gradual development of professional com-
petencies under real construction production conditions,
reducing defect rates, accident risks, and violations of
occupational safety requirements. For a technically
complex and high-risk industry such as construction,
this has not only economic but also social significance.

Moreover, dual education creates prerequisites for
enhancing the innovative capacity of construction com-
panies. The involvement of students and trainees in pro-
duction processes facilitates the faster dissemination of
modern technologies, including BIM modelling, digital
project management, and energy-efficient and environ-
mentally friendly solutions. Combined with mentoring
provided by experienced employees, this contributes to
the formation of a continuous learning environment
within enterprises and strengthens their competitive po-
sition. Thus, for construction companies, dual education
is not only a mechanism for addressing workforce short-
ages but also an element of a modern managerial model
oriented toward long-term development in the context
of Ukraine’s post-war recovery.

Despite its potential advantages, the large-scale
implementation of dual education in Ukraine, particu-
larly in the construction sector, faces a number of sig-
nificant barriers that limit its effectiveness and scalabil-
ity. First of all, these include institutional and regulatory
challenges. Analyses of the problems associated with
implementing dual education in Ukraine indicate a low
level of legislative and organisational maturity, which
results in fragmented responsibility among educational
institutions, employers, and public authorities, as well as
a lack of clear incentives and guarantees for labour mar-
ket actors [5]. Similar conclusions regarding the com-
plexity of transferring the «German» model across bor-
ders are confirmed by international reviews: even in
OECD countries, the success of dual programmes
largely depends on social, cultural, and institutional con-
texts, and specific practices cannot always be easily
transferred to other national education and labour sys-
tems [24]. Legal barriers are closely related to defining
the status of dual education participants and the condi-
tions of their legal protection. As highlighted in studies
on legal aspects, issues related to labour rights, insur-
ance, occupational safety, and remuneration of partici-
pants in dual programmes remain insufficiently regu-
lated, which is particularly critical for the construction
sector with its heightened safety and injury risks [5].

The second key limitation is the lack of resources
and internal training capacity within enterprises. Con-
struction companies often do not have a sufficient num-
ber of qualified mentors, systems for managing practical
training, or their own structured training programmes,
which negatively affects the quality of the practical
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component of dual programmes. Comparative studies of
dual education models in the EU emphasise the crucial
role of professional associations and social partnerships
in ensuring the quality of work-based learning an ele-
ment that remains underdeveloped in Ukraine compared
to countries such as Germany or Austria [24].

The third limitation concerns the mismatch be-
tween educational programmes and labour market
needs. Domestic studies indicate that existing curricula
often fail to reflect current technological requirements,
including BIM technologies, digital construction pro-
cesses, and energy-efficient methods that dominate the
practices of leading construction companies in the EU
[4]. As a result, learners effectively find themselves be-
tween two systems — «academic» and «practical» —
without synchronised updating of training modules,
which exacerbates skills gaps.

Another constraining factor is economic uncer-
tainty and the project-based nature of construction ac-
tivity in Ukraine. Due to fluctuations in construction
volumes, dependence on public and donor funding, and
unpredictable project implementation timelines, enter-
prises are often reluctant to undertake long-term com-
mitments to workforce training in the form of dual stu-
dents. Such budgetary and market volatility complicates
planning investments in training and the development of
internal HR infrastructures.

Finally, socio-cultural barriers also play a signifi-
cant role. Despite successful international examples,
there is still a degree of mistrust toward dual education
models among Ukrainian employers and learners, as
well as persistent stereotypes regarding the lower pres-
tige of vocational education compared to traditional
higher education. Such cultural attitudes create addi-
tional obstacles to the formation of effective partner-
ships between business and the education system.

All the identified constraints are interrelated and not
only complicate the full-scale implementation of dual
programmes in the construction sector but also require
comprehensive policy and managerial solutions at the
levels of public governance, corporate management, and
educational institutions to achieve a systemic effect. In-
ternational experience, particularly that of Germany and
other EU countries, demonstrates that the effectiveness
of the dual model is ensured not by isolated measures but
by a stable architecture of social partnership among the
state, business, and educational institutions.

The first priority direction is strengthening the in-
stitutional role of construction companies as full-
fledged participants in the educational process. This in-
volves the establishment of mentoring systems within
enterprises, the development of internal standards for
practical training, and the formalisation of employers’
responsibility for the quality of professional competen-
cies acquired by learners. EU practices show that the
involvement of sectoral associations and professional
organisations in coordinating dual programmes helps re-
duce the burden on individual companies and ensures
the sustainability of workforce training.
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The second important direction is the improvement
of the regulatory and organisational framework for dual
education, taking into account the specific characteris-
tics of the construction sector. This includes clear regu-
lation of the status of dual education participants, condi-
tions of remuneration, insurance coverage, and occupa-
tional safety during work-based training. For an industry
characterised by elevated production risks, these issues
are of fundamental importance and directly affect em-
ployers’ willingness to invest in workforce training.
Ukrainian studies confirm that reducing legal uncer-
tainty is a key prerequisite for more active business par-
ticipation in dual education programmes.

The third direction of development involves syn-
chronising educational programmes with technological
transformations in construction production. Dual educa-
tion should be oriented not only toward basic vocational
skills but also toward the formation of competencies in
BIM modelling, digital project management, and en-
ergy-efficient and sustainable construction. Such mod-
ernisation is possible only with the continuous involve-
ment of construction companies in the design and updat-
ing of curricula, which corresponds to the European
practice of sector-oriented dual training.

Particular attention should be paid to economic in-
centives for employers, including tax benefits, co-fi-
nancing of mentoring programmes, and compensation
for part of the costs associated with training learners. In
the context of a post-war economy, such incentives may
become a decisive factor in encouraging construction
companies to participate in long-term workforce train-
ing programmes, reducing the perception of dual educa-
tion as a high-risk investment.

Thus, the development of dual education in
Ukraine’s construction sector should be based on a com-
bination of managerial, regulatory, and economic instru-
ments aimed at reducing workforce risks and improving
the operational efficiency of construction companies. In
the context of post-war recovery, dual education can be
viewed not merely as an educational format but as an
element of a modern human capital management model
that ensures the sustainable development of the sector
by addressing workforce shortages, reducing opera-
tional risks, and improving the effectiveness of con-
struction project implementation.

The proposed managerial model is based on the
following principles: integrated approach, which com-
bines personnel, production, and educational policies of
the company; project orientation, involving workforce
training tailored to specific types of construction pro-
jects; shared responsibility, implying a distribution of
roles among the company, the educational institution,
and the learner; economic feasibility, focusing on cost
reduction and productivity growth; and adaptability,
enabling rapid updating of competencies in response to
technological changes.

The functional structure of the model is presented
in Figure.
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Management Model for Implementing Dual Education in a Construction Company
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Figure. Management Model for Implementing Dual Education in a Construction Company

Source: compiled by the author

The management model schematically presented in
Fig. 1 consists of five logically structured management
blocks that integrate dual education into the enterprise’s
human capital management system. At the stage of stra-
tegic workforce planning, construction companies iden-
tify their staffing needs in accordance with the portfolio
of construction projects and the requirements of post-
war recovery, thereby forming demand for specific
professional competencies. Within the framework
ofpartnerships with educational institutions, construc-
tion companies participate in coordinating educational
programs and dual training schedules, which makes it
possible to align theoretical instruction with real produc-
tion processes. The managerial outcome of these blocks
is the formation of a targeted talent pool oriented toward
the needs of a specific enterprise. The central element of
the model is the organization of on-the-job training at
the enterprise, which involves engaging learners in real
construction processes, providing mentoring by experi-
enced employees, and ensuring compliance with occu-
pational safety requirements. Subsequent monitoring
and evaluation of dual training outcomes enable compa-

nies to adjust training content, enhance the level of prac-
tical competencies, and reduce operational risks. The
overall managerial outcome of implementing the model
lies in reducing personnel adaptation costs, mitigating
labor shortages, increasing labor productivity, and
strengthening the competitiveness of construction com-
panies in the context of Ukraine’s post-war recovery.

Conclusions. The conducted analysis has shown
that traditional workforce training models do not fully
meet the current challenges of the construction industry,
which is characterized by high technological complexity,
increased occupational safety requirements, and an acute
shortage of skilled workers and engineering and technical
personnel. In this context, dual education creates oppor-
tunities to bridge the gap between the education system
and the real needs of construction production.

A synthesis of European experience and domestic
academic research made it possible to identify the ad-
vantages of the dual model for construction companies,
including a shorter personnel adaptation period, reduced
costs of initial training, the formation of a stable talent
pool, and increased labor productivity. At the same time,
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it was established that the implementation of dual edu-
cation in Ukraine is constrained by a set of institutional,
regulatory, organizational, and economic barriers that
require a systematic approach to overcoming them,
taking into account the sector-specific characteristics of
the construction industry.

The outcome of the study is the development of a
management model for implementing dual education in
construction companies, which integrates dual training
into the enterprise’s human capital management system.
The proposed model is based on the sequential imple-
mentation of management blocks and is oriented toward
achieving specific managerial outcomes for business.
This makes it possible to consider dual education not as
a standalone educational initiative, but as an element of
modern managerial policy in construction companies.

LITERATURE

The management model integrates dual education
into the construction company management system and
ensures the mitigation of labor shortages, alignment of
waorkforce training with real production needs, and in-
creased efficiency of project implementation during the
post-war recovery period. The model can be adapted for
companies of different sizes and used as a basis for de-
veloping sector-wide dual training programs in
Ukraine’s construction sector.

The practical significance of the obtained results
lies in the possibility of applying the proposed model in
the development of HR strategies of construction enter-
prises, in designing sectoral dual training programs, and
in implementing state and corporate post-war recovery
projects. Further research should focus on the empirical
testing of the model in construction companies of vari-
ous scales and on evaluating its economic effectiveness.
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Ye. Bilan

Bilan Ye. Dual education in the construction sector of Ukraine: a management model and implementation prospects in
the context of post-war recovery

The article examines the implementation of dual education in the construction sector of Ukraine in the context of post-war eco-
nomic recovery. The relevance of the study is determined by the acute shortage of qualified personnel in the construction industry,
particularly skilled workers and engineering and technical specialists, which has been exacerbated by the consequences of military
actions, large-scale labour migration, a decline in the working-age population, and the mismatch between educational programmes and
the actual needs of construction companies. The implementation of national and international reconstruction programmes for housing,
transport, and social infrastructure has intensified the demand for specialists possessing modern professional competencies, including
BIM technologies, energy-efficient and sustainable construction practices, project management skills, the use of innovative materials,
and compliance with international quality and occupational safety standards.

The purpose of the article is to provide a theoretical and analytical substantiation of the feasibility of implementing dual education
in the construction sector of Ukraine as a model for overcoming workforce shortages and ensuring effective professional training in
the context of post-war recovery. The study summarises European experience in applying dual education in technically complex in-
dustries, particularly construction, engineering, and manufacturing, and analyses domestic scientific approaches to the development of
dual education within vocational and higher education systems.

The article demonstrates that dual education should be considered not only as an educational format but also as a managerial
instrument for workforce provision in construction companies, capable of reducing the gap between the education system and real
production processes. The key advantages of the dual model for employers are identified, including reduced costs for workforce adap-
tation, lower staff turnover, increased labour productivity, and decreased production and safety risks. At the same time, the study
identifies major barriers to the implementation of dual education in Ukraine, such as institutional, regulatory, organisational, economic,
and socio-cultural constraints that limit the active involvement of construction companies in workforce training.

The main result of the study is the development of a managerial model for implementing dual education in construction compa-
nies, which integrates dual training into the human capital management system of enterprises. The proposed model is based on a
sequence of interconnected managerial blocks and is oriented toward achieving tangible business outcomes, including the formation
of a stable workforce reserve, mitigation of labour shortages, improved efficiency of construction project implementation, and enhanced
competitiveness of construction companies during the post-war recovery period. The practical significance of the research lies in the
possibility of applying the proposed managerial model as a decision-making tool in the operational and strategic management of con-
struction enterprises of various sizes.

Keywords: dual education, construction sector, workforce provision, managerial model, human capital, post-war recovery,
construction companies.

Binau €. B. /lyanbHa ocBiTa B 0yAiBeJIbHOMY CeKTOpi YKpaiHH: yNpaBIiHChKA MO/Ie/Ib Ta MePCHeKTUBU BIPOBAIKEHHS
B YMOBaX IIOBOEHHOT'0 BiJIHOBJICHHSI

VY crarTi AOCHiIKEHO MPOOIEMAaTHKY BIPOBA/KCHHS AyalbHOI OCBITH B OyAiBEIbHOMY CEKTOpi YKpaiHU B KOHTEKCTi IIOBOEH-
HOTO BiTHOBJICHHS €KOHOMIKH. AKTYaJIbHICTh OCHIPKEHHS 3yMOBJICHA TOCTPUM JIe(ilIUTOM KBaTi(iKOBaHUX KaapiB y OyAiBeNbHii
ramysi, 30KkpeMa poOITHHYHX Ta iH)KEHEPHO-TEXHIYHHX CIIEIIaIbHOCTEH, 0 MOCHITIOETHCS HACTIIKaMH BOEHHUX [il, MacIITaOHUMHU
MITPaIifHIMH TIpOIleCaMy, CKOPOUCHHSM IPale3AaTHOTO HACENICHHsS Ta HEBIATIOBIAHICTIO OCBITHIX IPOTrpaM peajbHUM IHoTpebam
OyniBenbHUX KOMIaHiH. B yMoBax peaizanii 1ep>kaBHUIX i MDKHapOAHHUX IIPOTPaM Bii0y1OBH )KUTIOBOI, TPAHCIIOPTHOI Ta COLIaJIbHOT
iH}pacTpyKTYpH 0cOOJIMBOT aKTyalIbHOCTI HaOyBa€e MiAroToBKa (axiBLiB i3 CydyacHUMH IPOGECiiHUMI KOMIIETEHTHOCTSIMH, 30KpeMa
y cdepi BIM-TexHos10rii1, eHeproe)eKTHBHOTIO Ta CTAIOr0 OyAiBHUITBA, YIPABIIiHHS OyXiBEIbHUMH IIPOEKTAMH, 3aCTOCYBaHHS iHHO-
BallifHUX MaTepiatiB i JOTPUMAHHI MIKHAPOIHHUX CTAaHIAPTIB SIKOCTI Ta OE3MEeKH Iparli.

MeToro CTaTTi € TEOPETHKO-aHAIITHYHE OOIPYHTYBaHHS JOLUIBHOCTI BIIPOBADKEHHS IyaidbHOI OCBITH B OyIiBEeNbHIN raiy3i
YkpaiHu K MOJeNi MOJONaHHS KaIpoBOro nedinuTy Ta 3ade3redeHHs eEeKTUBHOI MiArOTOBKH (haXiBILiB Y KOHTEKCTI TOBOEHHOTO
BIJTHOBJIEHHS. Y Meax IOCII/PKCHHS y3aralbHEHO €BPONEHCHKIN TOCBL 3aCTOCYBAaHHS TyalbHOI OCBITH Y TEXHIYHO CKJIaJHUX raly-
35X, 30KpeMa Oy [IBHUIITBI, IH)KCHEPI Ta IPOMHCIIOBOCTI, a TAKOK IIPOAHANII30BaHO BITYM3HSIHI HAYKOBI IiJIXOAHN 0 PO3BUTKY JIyaJIbHOT
MoJei npodeciitHoi Ta BUIIOT OCBITH.

VY crarTi J0BECHO, 10 JAyajbHa OCBITA MOXE PO3IIIAATHCS HE JIHIIE K OCBITHIM (hopMar, a K yIpaBliHCHKUN IHCTPYMEHT Kaji-
poBoro 3abe3rneyeHHs OyAiBeIbHUX KOMIAHii, 31aTHHH 3MEHIIIyBaTH PO3PHB MiXK CHCTEMOIO OCBITH Ta peaJlbHUMHU BUPOOHHYNMH TIPO-
necamu. [IpoaHasnizoBaHo KIIFOUOBI IIepeBaru JyalbHOT MOZIEi 71l pOOOTOAABIIB, 30KpeMa CKOPOUEHHS BUTPAT Ha a[JalTaLlilo [IEPCOHAIY,
3HIDKEHHS TUIMHHOCTI KapiB, MiJBUIIEHHS MPOAYKTUBHOCTI Mpalli Ta 3MEHIIIEHHS BUPOOHMYHX pHU3UKiB. BogHouac inenTrdikoBaHo oc-
HOBHi 0ap’epy BIPOBAKEHHS TyalbHOI OCBITH B YKpaiHi, Cepe/l SKUX IHCTHTYIIIHI, HOpMaTUBHO-TIPABOBI, OpraHizaliiiHi, eKOHOMiYHi
Ta COLIATBHO-KYJIBTYpHI OOMEKEHHS, 110 CTPUMYIOTh aKTHBHY Y4acTh OyAiBEIbHUX KOMITAHI{ Y MiATOTOBII KaapiB.

Pe3ynbraTtom nociimKeHHs € po3po0IIeHHS YIIPaBIiHCHKOT MOJIENI BIIPOBAIKEHHS yalIbHOI OCBITH B Oy/IiBeTbHUX KOMITaHIsX,
sKa IHTErpye QyalibHy MiJITOTOBKY B CUCTEMY YIPaBIiHHSI JIIOACHKMM KalliTaJOM IiJIPHEMCTBA. 3alpOIIOHOBAHA MOJIENb 0a3y€eThCs
Ha TIOCIIZIOBHIN peanizaiii ynpaBlIiHCHKHX OJIOKIB, OPIEHTOBAHUX HAa NOCSTHCHHS KOHKPETHHX Oi3HEC-pe3ysbTariB, 30Kkpema (op-
MYBaHHS CTabLIBHOTO KaJpPOBOTrO Pe3epBY, 3MEHILICHHS KaapoBOro aediuuTy, miABUIICHHsS e(eKTUBHOCTI peatizalii OyaiBelbHUX
MIPOEKTIB 1 KOHKYPEHTOCIIPOMOXKHOCTI KOMIIAHIi y MepioJl MOBOEHHOTO BiTHOBIEHHS YKpainu. [IpakTiuyHa 3HAYyIIICTh pe3yIbTaTiB
MOJISITAE Y MOXKIIMBOCTI BUKOPUCTAHHS 3alIPOTIOHOBAHOI MOJET SIK IHCTPYMEHTY YNPaBIiHCHKUX PIlIeHb y isTIBHOCTI OyIiBeTbHUX
MiANPUEMCTB Pi3HOTO MacIITady.

Kniouosi cnosa: myanbHa ocBiTa, OyaiBelIbHA raily3b, KaJpoBe 3a0e3NeUeHHs, YIPaBIiHChKa MOJEIb, JIIOACHKHUN KalliTall, 1mo-
BOEHHE BiJIHOBIICHHS, Oy IiBeJIbHI KOMIaHi1.
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